Literacy continuum

Organising elements

Level 1e
At the end of Foundation,

Level 2
At the end of Year 2,

Level 3
At the end of Year 4,
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Level 4
At the end of Year 6,

Level 5
At the end of Year 8,

Level 6
At the end of Year 10,

Navigate, read and view
learning area texts

ing,

students:

navigate, read and view simple texts with
familiar vocabulary and supportive
illustrations

students:

navigate, read and view texts with
illustrations and simple graphics

students:

navigate, read and view different types of
texts with illustrations and more detailed
graphics

students:

navigate, read and view subject-specific
texts with some challenging features and a
range of graphic representations

students:

navigate, read and view a variety of
challenging subject-specific texts with a
wide range of graphic representations

students:

navigate, read and view a wide range of
more demanding subject-specific texts
with an extensive range of graphic
representations

Listen and respond to
learning area texts

listen and respond to brief questions and
one and two step instructions, listen for
information in simple spoken texts and
respond to audio texts and texts read
aloud

listen to two or more step instructions for
undertaking learning tasks, listen for
information about topics being learned in
spoken and audio texts and respond to
texts read aloud

listen to spoken instructions with some
detail for undertaking learning area tasks,
listen to identify key information in spoken
and multi-modal texts and respond to
texts read aloud

listen to detailed spoken instructions for
undertaking learning tasks, listen to
spoken and audio texts, and respond to
and interpret information and opinions
presented

listen to extended spoken and audio texts,
respond to and interpret stated and
implied meanings, and evaluate
information and ideas

listen to a range of extended spoken and
audio texts and respond to, interpret and
evaluate ideas, information and opinions

Interpret and analyse
learning area texts

interpret simple texts using
comprehension strategies

interpret and use texts to explore topics,
gather information and make some
obvious inferences using comprehension
strategies

interpret literal information and make
inferences to expand topic knowledge
using comprehension strategies

interpret and analyse information and
ideas, comparing texts on similar topics or
themes using comprehension strategies

interpret and evaluate information,
identify main ideas and supporting
evidence, and analyse different
perspectives using comprehension
strategies

interpret and evaluate information within
and between texts, comparing and
contrasting information using
comprehension strategies

Compose spoken,
written, visual and

compose short learning area texts, with
support, to record and report ideas
and events

compose and edit a small range of learning
area texts

compose and edit a range of learning area
texts

compose and edit learning area texts

compose and edit longer sustained
learning area texts

compose and edit longer and more
complex learning area texts

Composing texts through speak

use short pair, group and class
conversations and discussions as learning
tools to explore learning area topics and to
prepare for creating texts

use pair, group and class discussions as
learning tools to explore learning area
topics, to represent ideas and
relationships, and to prepare for creating
texts

use pair, group and class discussions about
learning area topics as learning tools to
explore and represent ideas and
relationships, test possibilities and to
prepare for creating texts

use pair, group and class discussions and
informal debates as learning tools to
explore ideas and relationships, test
possibilities, compare solutions and to
prepare for creating texts

use pair, group and class discussions and
formal and informal debates as learning
tools to explore ideas, test possibilities,
compare solutions, rehearse ideas and
arguments in preparation for creating
texts

use pair, group and class discussions and
formal and informal debates as learning
tools to explore ideas, compare solutions,
evaluate information and ideas, refine
opinions and arguments in preparation for
creating texts

plan and deliver short presentations
related to learning area topics

plan, rehearse and deliver short
presentations on learning area topics,
incorporating some visual and multimodal
elements

plan, rehearse and deliver presentations
on learning area topics, incorporating
some learned content and appropriate
visual and multimodal elements

plan, research, rehearse and deliver
presentations on learning area topics,
selecting appropriate content and visual
and multimodal elements to suit different
audiences

plan, research, rehearse and deliver
presentations on learning area topics,
sequencing selected content and
multimodal elements for accuracy and
their impact on the audience

plan, research, rehearse and deliver
presentations on more complex issues and
learning area topics, combining visual and
multimodal elements creatively to present
ideas and information and support
opinions and engage and persuade an
audience

use knowledge of some basic differences
between imaginative and informative texts
to select and use texts and compose
simple learning area texts with teacher
support

use knowledge of the structure and
features of learning area texts to
comprehend and compose a growing
range of texts with some teacher support

use growing knowledge of the structure
and features of learning area texts to
comprehend and compose an increasing
number and range of texts

use developing knowledge of the structure
and features of learning area texts to
comprehend and compose a range of

more complex texts for identified purposes

use wide knowledge of the structure and
features of learning area texts to
comprehend and compose texts, using
creative adaptations of text structures and
conventions for citing others

use comprehensive knowledge of the
structure and features of learning area
texts to comprehend and compose
complex texts in innovative ways, using
conventions for citing others

use beginning knowledge of how language
is used to comprehend and compose
written texts with support

use knowledge of how texts are made
cohesive through word repetitions and
associations, synonyms and antonyms to
comprehend and compose texts

use knowledge of how texts are made
cohesive through linking words and
phrases, for example ‘so’, ‘therefore’,
‘then’, ‘in addition’, and the correct use of
pronouns to comprehend and compose
texts

use knowledge of how cohesive links can
be made in texts through omitting and
replacing words

use knowledge of word functions to make
connections in texts

use knowledge of how the cohesion in
texts is improved by strengthening the
internal structure

use simple sentences to record ideas and
events with emerging knowledge of word
order

use simple and compound sentences to
record observations, and make
connections between ideas

use simple, compound and complex
sentence structures to describe, explain,
report and make connections between
ideas and events

use simple, compound and complex
sentence structures to record, explain,
question, describe and elaborate ideas and
events

control a range of simple, compound and
complex sentence structures to record,
explain, question, argue, describe and link
ideas, evidence and conclusions

control a range of simple, compound and
complex sentence structures to convey
complex ideas, build and support
arguments, and change emphasis

recognise that texts are made up of words
and groups of words that make meaning

recognise and use nouns that represent
people, places, things and ideas in the
learning area and expand nouns to achieve
greater precision

recognise and use adverbs and
prepositional phrases that provide detailed
descriptions in the learning areas

expand and sharpen ideas through careful
choice of verbs and phrases and
elaborated tenses

recognise and use aspects of language to
suggest possibility, probability, obligation
and conditionality

develop higher order concepts in academic
texts through language features that
compact and generalise ideas

use speaking, visual elements (including
drawing) and beginning writing to express
likes and dislikes

identify and use language that expresses
feelings and opinions, and compares and
evaluates people and things

differentiate between the language of
opinion and feeling and the language of
factual reporting or recording

use subjective, objective and evaluative
language, and identify bias

use language to evaluate an object, action
or text, and language that is designed to
persuade the reader/viewer

use language that indirectly expresses
opinions and constructs representations of
people and events, and consider expressed
and implied judgments

use familiar vocabulary contexts related to
everyday experiences, personal interests
and topics taught at school and used in
other contexts

use mostly familiar vocabulary, with a
steady introduction of new vocabulary in
learning area contexts

use growing subject-specific vocabulary to
read, discuss and write about learning area
topics

use vocabulary, including subject-specific

vocabulary from a range of learning areas

and vocabulary that expresses shades of
meaning

use a wide range of new specialist and
topic vocabulary to contribute to the
specificity, authority and abstraction of
texts

use subject-specific vocabulary to express
abstract concepts, and refine vocabulary
choices to discriminate between shades of
meaning

spell words using growing sound and letter
knowledge and spell words with regular
letter patterns

spell topic words, new words with regular
letter patterns and some common
irregular words, and recognise meaning
relationships between words such as
“play’, ‘playing’, ‘playground’

spell topic words, more complex irregular
words, regular words and word families
containing known letters and letter
clusters, and use strategies for attempting
unknown words

spell topic words and use word origins,
base words, prefixes and suffixes when
spelling new words

spell specialist topic words and use
knowledge of word origins, base words,
prefixes and suffixes and unusual letter
combinations to spell correctly

use knowledge of a wide range of English
spelling conventions to spell unusual and
technical words correctly and to deduce
the meanings of unfamiliar words and spell
unknown words
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recognise the different meanings of words
and images in imaginative and informative
texts

describe how images add to, contradict or
multiply the meanings of words in a text,
and compare images with the
accompanying print text

identify the effects of choices in the
construction of images, including framing
and composition

explain how analytical images such as
figures, diagrams, tables, maps and graphs
contribute to understanding of factual
information in texts

analyse the effects of different visual
elements upon the reader/viewer, and
how visual texts such as advertisements
and informative texts draw on and allude
to other texts to enhance meaning

evaluate the impact of different visual
choices in the composition of images,
including symbolic images and movement
of camera or light, to achieve different
nuances




Overarching processes:® Comprehending texts through listening,

reading and viewing ¢ Composing texts through speaking, writing

Early literacy continuum

Organising elements

Level 1 a, students:

Level 1 b, students:

use informal behaviours that show consistent
anticipation of events in regular routines to:
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Level 1 ¢, students:

use conventional behaviours and/or concrete
symbols consistently in an increasing range of
environments and with familiar and unfamiliar

Level 1 d, students:

use conventional behaviours and/or abstract symbols
consistently in different contexts and with different
people to:

Comprehending use behaviours that are not intentionally e attend consistently to familiar texts e * work out the meaning of texts with familiar
directed at another person to: * respond consistently to social interactions with ' ) structures, such as illustrated books, printed words,
texts through Comprehend P . . PO ¥ * respond to a sequence of gestures, objects, : i 2y [
r . di » attend to, respond to or show interest in familiar people hotographs and/or pictographs, for example Braille texts and pictographs , using knowledge of
Istening, reading texts familiar people, texts, events and activities * demonstrate anticipation of predictable events a : p S . context and vocabulary
d viewi . follow a visual schedule to complete a task . . .
and viewing » respond to questions - . * respond to questions, sequence events and identify
* respond to texts with familiar structures, for . . . .
* respond to requests . . information from texts with familiar structures
example by responding to a question . . .
oo * use information in texts to explore a topic
= * respond to requests
o
(5]
T use informal behaviours to intentionally use conventional behaviours and/or concrete use conventional behaviours and/or abstract symbols
s use behaviours that are not intentionally communicate a single message consistently in symbols to intentionally communicate more than consistently in different contexts and with different
directed at another person to: familiar environments with familiar people, such as one idea at a time consistently across an increasing people to communicate intentionally and consistently
C . * refuse or reject to: range of environments with familiar and unfamiliar in different contexts and with different people to:
omposing texts * reflect a preference or desire * refuse or reject people, such as to: * create texts with familiar structures such as speech,
Compose
through text * reflect state of wellbeing, for example e express a preference * refuse or reject simple print texts, keyboard texts, illustrations,
exts

speaking, writing
and creating

contentment, joy, worry, pain
* reflect a physical state, for example hot, cold,
nausea

request the continuation of an activity
request something new

request more

request attention

* request items, people or events present at the
time

* create texts, for example to comment on a recent
event, story or shared experience

pictographs

* comment on people, events and objects in the past,
present and future and to ask questions

» convey knowledge about learning area topics

All learning continua typically, but not exclusively, align with years of schooling. Stages in each learning continuum are labelled from Levels 1 to 6 to emphasise that the continuum presents a sequence of learning
independent of student age. An accompanying statement indicates that the level typically applies to students by the end of a given year of schooling. to show the relationship with learning area content descriptions.

For Literacy, Level 1 is divided into five sub-levels — Level 13, 1b, 1c, 1d and 1e. Levels 1a-1d represent the development of early literacy skills with a particular emphasis on communication. Level 1a begins with
unintentional communication progressing to intentional symbolic communication at Level 1d. Level 1e begins to focus on the application of literacy skills.

For Numeracy, Level 1 is divided into two sub-levels — Level 1a and 1b to represent the progression from early numeracy to numeracy skills. Level 1a has a particular emphasis on the language of numeracy in everyday

contexts and Level 1b an emphasis on the application of numeracy skills. Level 1a assumes students are able to communicate with intent.




[

Estimating and calculating
with whole numbers

Organising elements

Understand and use
numbers in context

Numeracy continuum

Level 1 a

demonstrate concepts of
counting using every day
experiences

Levellb
At the end of Foundation
Year students:
connect and order number
names, numerals and groups of

objects using numbers up to two
digits

Level 2
At the end of Year 2
students:

model, represent, order and use
numbers up to four digits

Level 3
At the end of Year 4 students:

model, represent, order and use numbers up to
five digits

Level 4
At the end of Year 6,
students:

identify, describe and use
numbers larger than one million

Level 5
At the end of Year 8,
students:
compare, order and use positive

and negative numbers to solve
everyday problems
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Level 6
At the end of Year 10,
students:

use different ways to represent
very large and very small numbers
including scientific notation

Estimate and

recognise the effects of
adding to and taking

solve everyday addition and share

estimate the solution to a
problem and then calculate the

estimate a solution to a problem and then
check the solution by recalling addition,

solve problems and check
calculations using efficient mental

solve complex problems by
estimating and calculating using
efficient mental, written and

solve and model problems involving
complex data by estimating and
calculating using a variety of

monetary system

purchases

budgets and cost predictions

away from a collection of stories . L L . . . . -
calculate . v answer subtraction, multiplication and division facts and written strategies . . efficient mental, written and digital

objects digital strategies .

strategies
identify situations that recognise the different value of identify and use combinations of . . . . . L, . .
. . . . . . . . create simple financial plans, identify and justify ‘best value for evaluate financial plans to support
Use money involve the use of money coins and notes in the Australian coins and notes for simple estimate the change from simple purchases ) L. e o .
money’ decisions specific financial goals

Recognise
and use

patterns
and

Recognise and use
patterns and
relationships

relationships

recognise simple patterns
in everyday contexts

describe and continue patterns

identify, describe and create
everyday patterns

identify and describe trends in everyday
patterns

identify and describe pattern
rules and relationships that help
to identify trends

identify trends using number
rules and relationships

explain how the practical
application of patterns can be used
to identify trends

Percentages,
ratios and
rates

Interpret proportional

recognise a ‘whole’ and
‘parts of a whole’” within

recognise a ‘whole’ and ‘parts of

visualise and describe halves and

visualise, describe and order tenths,
hundredths, 1-place and 2-place decimals

visualise, describe and order
equivalent fractions, decimals and

visualise and describe the
proportions of percentages, ratios

visualise and describe the
proportions of percentages, ratios

comparisons

i a whole’ within everyday contexts uarters .
LEASOIINE everyday contexts yday q simple percentages and rates and rates
- Level 1b is the startin identify quantities such as more, . solve problems using equivalent fractions for solve problems using equivalent solve problems using equivalent solve problems involving fractions,
Apply proportional ) . & fv g . solve problems using halves and P geq P . A . . S e i
. point for this sub- less and the same in everyday P tenths, hundredths, 1-place and 2-place fractions, decimals and simple fractions, decimals and simple decimals, percentages, ratios and
LEASOIINE element q decimals percentages percentage rates

Using spatial
reasoning

Visualise 2D shapes
and 3D objects

sort or match objects
according to their
features

sort and name simple 2D shapes
and 3D objects

identify, sort and describe
common 2D shapes and 3D
objects

visualise, sort, identify and describe symmetry,
shapes and angles in the environment

visualise, sort, describe and
compare the features of objects
such as prisms and pyramids in
the environment

visualise, describe and apply their
understanding of the features
and properties of 2D shapes and
3D objects

visualise, describe and analyse the
way shapes and objects are
combined and positioned in the
environment for different purposes

Interpret maps and
diagrams

demonstrate awareness of
position of self and objects
in relation to everyday
contexts

follow directions to demonstrate
understanding of common
position words and movements

give and follow directions on
maps and diagrams of familiar
locations

interpret information, locate positions and
describe routes on maps and diagrams using
simple scales, legends and directional language

identify and describe routes and
locations, using grid reference
systems and directional language
such as north or northeast

create and interpret 2D and 3D
maps, models and diagrams

create and interpret maps, models
and diagrams using a range of
mapping tools

Interpreting statistical
information

Interpret data
displays

display information using
real objects or
photographs and respond
to questions about the
information displayed

recognise how to ask and answer
simple data questions and
interpret data in drawings or
picture graphs

collect and describe data on a
relevant issue based on one
variable and display as lists, tables
or picture graphs

collect record and display data as tables,
diagrams, picture graphs and column graphs

collect, compare, describe and
interpret data as 2-way tables,
double column graphs and sector
graphs, including from digital
media

compare, interpret and assess the
effectiveness of different data
displays of the same information

evaluate media statistics and trends
by linking claims to data displays,
statistics and representative data

Interpret chance
events

Level 1b is the starting
point for this sub-element

recognise that some events might
or might not happen

identify and describe familiar
events that involve chance

describe possible outcomes from chance
experiments using informal chance language
and recognising variations in results

describe chance events and
compare observed outcomes with
predictions using numerical
representations such as a 75%
chance of rain or 50/50 chance of
snow

describe and explain why the
actual results of chance events are
not always the same as expected
results

explain the likelihood of multiple
events occurring together by giving
examples of situations when they
might happen

Using measurement

Estimate and measure
with metric units

use informal language
and/or actions to describe
characteristics of length,
temperature, mass,
volume, capacity and area
in familiar environments

measure by comparing objects and
indicate if these measurements
are the same or different

estimate, measure and order
using direct and indirect
comparisons and informal units to
collect and record information
about shapes and objects

estimate, measure and compare the length,
temperature, volume, capacity and mass of
everyday objects using metric units and scaled
instruments

choose and use appropriate metric
units for length, area, volume,
capacity and mass to solve
everyday problems

convert between common metric
units for volume and capacity and
use perimeter, area and volume
formulas to solve authentic
problems

solve complex problems involving
surface area and volume of prisms
and cylinders and composite solids

Operate with clocks,
calendars and
timetables

sequence familiar actions
and events in a variety of
ways

sequence familiar actions and
events using the everyday
language of time

read digital and analogue clocks
to the half and quarter hour,
sequence events by months and
seasons and identify a date on a
calendar

read digital and analogue clocks to the minute,
convert between hours and minutes, use 'am'
and 'pm’, and use calendars to locate and
compare time events

convert between 12- and 24-hour
systems to solve time problems,
interpret and use timetables from
print and digital sources

use 12- and 24-hour systems
within a single time zone to solve
time problems, and place personal
and family events on an extended
time scale

use 12- and 24-hour systems within
a multiple time zone to solve time
problems, use large and small
timescales in complex contexts and
place historical and scientific events
on an extended time scale




Applying social and ethical protocols and
practices when using ICT

ICT capability continuum

Organising
elements

Recognise intellectual
property

Level 1
At the end of Foundation
Year students:

recognise ownership over their own
digital work

Level 2
At the end of Year 2 students:

recognise ownership of digital products that others

produce and that what they create or provide can be
used or misused by others

Level 3
At the end of Year 4
students:

acknowledge when they use digital products
created by someone else, and start to
indicate the source

Level 4
At the end of Year 6,
students:

identify the legal obligations regarding the
ownership and use of digital products and
apply some referencing conventions
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Level 5
At the end of Year 8,
students:

apply practices that comply with legal
obligations regarding the ownership and use
of digital products resources

Level 6
At the end of Year 10, students:

identify and describe ethical dilemmas and consciously apply
practices that protect intellectual property

Apply digital information
security practices

follow class rules about using digital
information

follow class rules about applying selected standard
guidelines and techniques to secure digital
information

independently apply standard guidelines and
techniques for particular digital systems to
secure digital information

independently apply strategies for
determining and protecting the security of
digital information and assess the risks
associated with online environments

independently apply strategies for
determining the appropriate type of digital
information suited to the location of storage
and adequate security for online
environments

use a range of strategies for securing and protecting risks
associated with online environments and establish appropriate
security strategies and risks associated with online
environments and establish appropriate security strategies and
codes of conduct

Apply personal security
protocols

follow class rules when sharing personal
information with known audiences and
demonstrate an awareness of applying
social protocols when using ICT to
communicate

follow class guidelines when sharing personal
information and apply basic social protocols when
using ICT to communicate with known audiences

apply standard guidelines and take action to
avoid the common dangers to personal
security when using ICT and apply
appropriate basic social protocols when using
ICT to communicate with unknown audiences

identify the risks to identity, privacy and
emotional safety for themselves when using
ICT and apply generally accepted social
protocols when sharing information in online
environments, taking into account different
social and cultural contexts

identify and value the rights to identity,
privacy and emotional safety for themselves
and others when using ICT and apply
generally accepted social protocols when
using ICT to collaborate with local and global
communities

independently apply appropriate strategies to protect rights,
identity, privacy and emotional safety of others when using
ICT, and discriminate between protocols suitable for different
communication tools when collaborating with local and global
communities

Identify the impacts of
ICT in society

identify how they use ICT in multiple
ways on multiple devices

identify how ICT is used at home and at school

identify the value and role of ICT use at home
and school

explain the main uses of ICT at school, home
and in the local community, and recognise its
potential positive and negative impacts on
their lives

explain the benefits and risks of the use of
ICT for particular people in work and home
environments

assess the impact of ICT in the workplace and in society, and
speculate on its role in the future and how they can influence
its use

Investigating with ICT

Define and plan
information searches

use ICT to identify where information is
located

use ICT to identify, record and classify textual and
graphic information to show what is known and
what needs to be investigated

use ICT to plan an information search or
generation of information, recognising some
patterns within the information

use a range of ICT to identify and represent
patterns in sets of information and to pose

questions to guide searching for, or
generating, further information

use a range of ICT to analyse information in
terms of implicit patterns and structures as a
basis to plan an information search or
generation

select and use a range of ICT independently and
collaboratively, analyse questions and plan search strategies or
data generation

Locate, generate and
access data and
information

use icons to locate or generate required
information

locate information from a given set of digital sources

locate, retrieve or generate information from
a range of digital sources

locate, retrieve or generate information using
search engines and simple search functions
and classify information in meaningful ways

locate, retrieve or generate information using
search facilities and organise information in
meaningful ways

use advanced search tools and techniques or simulations and
digital models to locate or generate precise data and
information that supports the development of new
understandings

Select and evaluate data
and information

explain how located data or information
was used

explain the usefulness of located data or information

explain why located data or information was
selected

assess the suitability of data or information
using a range of appropriate given criteria

assess the suitability of data or information
using appropriate own criteria

develop and use criteria systematically to evaluate the quality,
suitability and credibility of located data or information and
sources

Creating with
ICT

Generate ideas, plans
and processes

use ICT to follow or contribute to a
simple plan for a solution

use ICT to prepare simple plans to find solutions or
answers to questions

use ICT to generate ideas and plan solutions

use ICT effectively to record ideas, represent
thinking and plan solutions

use appropriate ICT to collaboratively
generate ideas and develop plans

select and use ICT to articulate ideas and concepts, and plan
the development of complex solutions

Generate solutions to
challenges and learning
area tasks

use ICT as a creative tool to generate
simple solutions, modifications or data
representations for personal or school
purposes

experiment with ICT as a creative tool to generate
simple solutions, modifications or data
representations for particular audiences or purposes

create and modify simple digital solutions,
creative outputs or data
representation/transformation for particular
purposes

independently or collaboratively create and
modify digital solutions, creative outputs or
data representation /transformation for
particular audiences and purposes

design and modify simple digital solutions, or
multimodal creative outputs or data
transformations for particular audiences and
purposes following recognised conventions

design, modify and manage complex digital solutions, or
multimodal creative outputs or data transformations for a
range of audiences and purposes

Communicating with
ICT

Collaborate, share and
exchange

use purposefully selected ICT tools
safely to view information shared by
trusted adults

use purposefully selected ICT tools safely to share
and exchange information with appropriate local
audiences

use appropriate ICT tools safely to share and
exchange information with appropriate
known audiences

select and use appropriate ICT tools safely to
share and exchange information and to safely
collaborate with others

select and use appropriate ICT tools safely to
lead groups in sharing and exchanging
information, and taking part in online
projects or active collaborations with
appropriate global audiences

select and use a range of ICT tools efficiently and safely to
share and exchange information, and to collaboratively and
purposefully construct knowledge

Understand computer
mediated
communications

understand that messages are recorded,
viewed or sent in computer mediated
communications for others to receive

understand that computer mediated
communications may be received later by the
receiver

understand that computer mediated
communications are directed to an audience
for a purpose

understand that particular forms of computer
mediated communications and tools are
suited to synchronous or asynchronous and
one-to-one or group communications

understand that there are various methods of
collaboration through computer mediated
communications that vary in form and
control

understand that computer mediated communications have
advantages and disadvantages in supporting active
participation in a community of practice and the management
of collaboration on digital materials

Managing and operating ICT

Select and use hardware
and software

identify and safely operate ICT systems
to complete relevant simple specified
tasks and seek help when
encountering a problem

identify and safely operate a selected range of
appropriate devices, software, functions and
commands when operating an ICT system and
attempt to solve a problem before seeking help

identify and independently operate a range
of devices, software, functions and
commands, taking into consideration
ergonomics when operating appropriate ICT
systems, and seek solutions when
encountering a problem

select from, and safely operate, a range of
devices to undertake specific tasks and use
basic troubleshooting procedures to solve

routine malfunctions

independently select and operate a range of
devices by adjusting relevant software
functions to suit specific tasks, and
independently use common troubleshooting
procedures to solve routine malfunctions

justify the selection of, and optimise the operation of, a
selected range of devices and software functions to complete
specific tasks, for different purposes and in different social
contexts

Understand ICT systems

identify common consumer ICT systems
with input and output functions

identify the main components of common consumer
ICT systems, their fundamental functions, and
describe them using basic ICT terminology

identify and compare the use of the main
components of different ICT systems

identify, compare and classify basic ICT
system components

identify and compare networked ICT system
components including between hardware,
software and data

apply an understanding of networked ICT system components
to make changes to functions, processes, procedures and
devices to fit the purpose of the solutions

Manage digital data

save and retrieve digital data with
support

manage and maintain digital data with guidance

manage and maintain digital data using
common methods

manage and maintain data on different
storage mediums — locally and on networks

manage and maintain data for groups of
users using a variety of methods and systems

manage and maintain data securely in a variety of storage
mediums and formats




Critical and creative thinking continuum

Organising elements

Level 1
At the end of Foundation
Year students:

Level 2
At the end of Year 2
students:

Level 3
At the end of Year 4
students:

Level 4
At the end of Year 6,
students:
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Level 5
At the end of Year 8, students:

Level 6
At the end of Year 10, students:

pose factual and exploratory

pose questions to identify and

pose questions to clarify and

outcomes

with the outcome of tasks or
actions

accomplished what they set
out to achieve

outcomes

methods and courses of action
against given criteria

account for expected and unexpected
outcomes against criteria they have
identified

oo . o pose questions to expand their | . . . pose questions to probe assumptions pose questions to critically analyse complex
~ S »n q questions based on personal clarify issues, and compare interpret information and probe . . . . .
WG Pose questions . . . T F . knowledge about the world and investigate complex issues issues and abstract ideas
= o interests and experiences information in their world for causes and consequences
5 o=
S W T . . . . . . . . . . . .
T L c . : identify and describe familiar identify and explore identify main ideas and select | . . . clarify information and ideas from texts . . . .
§ 'g e Identify and clarify informgtion and ideas during a inform»;tion anz ideas from and clayrif information from a identify and clarify relevant or imz es when exploring challengin clarify complex information and ideas
= € 5§ information and ideas : i ) =D Sl ) y information and prioritise ideas | . 2 ol e drawn from a range of sources
= discussion or investigation source materials range of sources issues
C W ©
£ £ g
= ‘T . .. . collect, compare and . " . . " .
39806 Organise and process o ; organise information based on iy . analyse, condense and combine | critically analyse information and critically analyse independently sourced
c o't inf . gather similar information or -~ : categorise facts and opinions ) - . ; o . . N
- X .= information .. . similar or relevant ideas from . . relevant information from evidence according to criteria such as information to determine bias and
Q depictions from given sources found in a widening range of . L s
several sources multiple sources validity and relevance reliability
sources
use imagination to view or . . combine ideas in a variety of
3 | : ibiliti d g. . build on what they know to expand on known ideas to y draw parallels between known and new . .
= magine possibilities an create things in new ways and . I . L ways and from a range of . . create and connect complex ideas using
= . . create ideas and possibilities in | create new and imaginative ideas to create new ways of achieving . . .
= connect ideas connect two things that seem L sources to create new imagery, analogies and symbolism
2 . ways that are new to them combinations e goals
@ different possibilities
o w
2 5 . . . . . explore situations using identify situations where current . . .
@ = Consid suggest alternative and creative | identify and compare creative . . . generate alternatives and innovative . . .
c O ider . . . creative thinking strategies to | approaches do not work, . . . . speculate on creative options to modify
U © | q ways to approach a given ideas to think broadly about a s solutions, and adapt ideas, including . .
T 5 alternatives . . . . . propose a range of challenge existing ideas and . L s ideas when circumstances change
G situation or task given situation or problem . . . when information is limited or conflicting
w G alternatives generate alternative solutions
E redict what might happen ina [ investigate options and predict experiment with a range of assess and test options to redict possibilities, and identify and test assess risks and explain contingencies,
= Seek solutions and put these p. N : - . & P P options when seeking identify the most effective P P ’ ) v . taking account of a range of perspectives,
o o o given situation and when possible outcomes when . .o A . . consequences when seeking solutions . . .
G) in action . . . . . . solutions and putting ideas solution and to put ideas into . . . when seeking solutions and putting
putting ideas into action putting ideas into action . . . and putting ideas into action . . .
into action action complex ideas into action
reflect on assumptions made
: P . . describe the thinkin reflect on, explain and check . o . . . ive reasons to support their thinking, and
- Think about thinking describe what they are thinking . . 'g P consider reasonable criticism assess assumptions in their thinking and & . p.p . : .
c are . strategies used in given the processes used to come to . e . . . address opposing viewpoints and possible
] (metacognition) and give reasons why L ) and adjust their thinking if invite alternative opinions . . o
00 situations and tasks conclusions weaknesses in their own positions
P necessary
< 4 . . identify pertinent information . . . L
=l . . . outline the details and . . . . . — . evaluate and justify the reasons behind balance rational and irrational components
= & RefloCEnID e oSS identify the main elements of . in an investigation and identify and justify the thinking . . . .
c Y Y . . sequence in a whole task and . . . choosing a particular problem-solving of a complex or ambiguous problem to
6 o the steps in a thinking process L separate into smaller parts or | behind choices they have made .
o separate it into workable parts | . strategy evaluate evidence
Lo ideas
=
s use information from a
= fer k ledee i connect information from one g g g transfer and apply information | apply knowledge gained from justify reasons for decisions when . . L
° Transfer knowledge into new ) N previous experience to inform | ; . o ) - identify, plan and justify transference of
(-3 setting to another and identify . in one setting to enrich one context to another transferring information to similar and
contexts ) a new idea . knowledge to new contexts
new meaning another unrelated context different contexts
identify reasoning used in identify and apply appropriate | assess whether there is
identify the thinking used to . . . oo y iy y Ffp P . . . . . . analyse reasoning used in finding and
lv logi d . L choices or actions in specific reasoning and thinking adequate reasoning and identify gaps in reasoning and missing . . . .
T Apply logic and reasoning solve problems in given . . . . I . L . applying solutions, and in choice of
€T . . situations strategies for particular evidence to justify a claim, elements in information
S situations . resources
W o outcomes conclusion or outcome
= c
(% J— B 5 a o A
s g &5 identify alternative courses of | draw on prior knowledge and | scrutinise ideas or concepts, test [ differentiate the components of a use logical and abstract thinking to analyse
£ 8 _;:; Draw conclusions and deSign share their thinking about action or possib]e conclusions use evidence when choosing a | conclusions and m0d|fy actions designed course of action and and synthesise complex information to
% U 9 a course of action possible courses of action when presented with new course of action or drawinga | when designing a course of tolerate ambiguities when drawing inform a course of action
e E" g_ information conclusion action conclusions
g5
3 S . explain intentions and justify ideas, evaluate the effectiveness of ideas,
_: © check whether they are satisfied | evaluate whether they have evaluate the effectiveness of methods and courses of action, and products and performances and implement
é 3 Evaluate procedures and explain and justify ideas and ideas, products, performances, !

courses of action to achieve desired
outcomes against criteria they have
identified




Personal
and

social
cepability

Personal and social capability continuum

Organising elements

Level 1a

Level 1 b
At the end of Foundation
Year students:

Level 2
At the end of Year 2
students:

Level 3
At the end of Year 4
students:

Level 4
At the end of Year 6,
students:
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AV
At the end of Year 8,
students:

Level 6
At the end of Year 10,
students:

. . . . X .. reflect critically on their emotional
. . . . identify a range of emotions and . . describe the influence that people, . . examine influences on and consequences L ik .
q q recognise and identify their U compare their emotional responses . ) explain how the appropriateness o . ) . . responses to challenging situations in a
d identify th h | lain h h f hall
Recognlse Emotions . describe situations that may i . situations and events have on their . X X of their emotional responses in learning, X X X
own emotions . with those of their peers . emotional responses influences behaviour X wide range of learning, social and work-
evoke these emotions emotions social and work-related contexts related contexts
identify an ri rsonal
» Recognise personal identify their likes and dislikes, i:teertesisa s?(iﬁsesa;dbaec‘r)\?e\s/zmaents describe personal strengths and describe the influence that personal make a realistic assessment of their assess their strengths and challenges and
3 . . express a personal preference | needs and wants, and explore and ex I;in S challenges and identify skills they wish | qualities and strengths have on their abilities and achievements, and prioritise | devise personally appropriate strategies
s qualities and achievements what influences these EXp . to develop learning outcomes areas for improvement to achieve future success
- family and school life
‘;“ discuss their strengths and identify and choose a range of learning evaluate the effectiveness of commonl
® Understand themselves as | select tasks they can do in identify their abilities, talents and | weaknesses as learners and identify | identify and describe factors and identify preferred learning styles and work | strategies appropriate to specific tasks used learning strategies and work Y
.- learners different learning contexts interests as learners some learning strategies to assist strategies that assist their learning habits and describe work practices that assist ) < X : .
[} X X practices and refine these as required
[ them their learning
reflect on personal strengths and monitor their progress, seeking and predict the outcomes of personal and reflect on feedback from peers, teachers
recognise and identify reflect on their feelings as learners | reflect on what they have learnt achievemepnts based on Eelf— responding to feedback from teachers to academic challenges by drawing on and other adults, to analyse personal
Develop reflective practice participation in or completion | and how their efforts affect skills about themselves from a range of ! . assist them in consolidating strengths, previous problem-solving and decision- characteristics and skill sets that
X . assessment strategies and teacher X L . . K . . X
of a task and achievements experiences at home and school feedback addressing weaknesses and fulfilling their | making strategies and feedback from contribute to or limit their personal and
potential peers and teachers social capability
. . . . . . . . . . . . consider control and justify their
Express emotions rect.)gnlse a.md |(.jent|fy how express tf.\elr e.m(.)tlons . . describe ways to express emoFlons identify and describe strateg!es t(? el e el creiers e forecest the consequjences of expr.essmg eretiErE] eSS, [ e G
their emotions influence the constructively in interactions with | to show awareness of the feelings manage and moderate emotions in i . . . emotions inappropriately and devise . X R
a . . I . behaviour, learning and relationships X opinions, beliefs, values, questions and
appropr|ate|y way they feel and act others and needs of others increasingly unfamiliar situations measures to regulate behaviour choices
E L set goals in learning and personal analyse factors that influence ability to el T S e b e critically analyse self-discipline strategies
o Develop seIf-d|SC|pI|ne and | make a choice to participate in | follow class routines to assist g . € .p explain the value of self-discipline and | self-regulate; devise and apply strategies o . 4 . € and personal goals and consider their
€ . X organisation by completing tasks . . . . .| assist in regulating behaviour and L .
@ set g°a|s a class activity learning o . . goal-setting in helping them to learn to monitor own behaviour and set realistic - . application in social and work-related
o0 within a given time K achieving personal and learning goals
© learning goals contexts
c X N N T
© . . work independently on routine tasks . . " . . . . establish personal priorities, manage
£ Work mdependently and e (sl i S e o :atterr.lpt tasks independently and e G T v D S con5|de.r, select an(.:l ac!opt a range of fassess the value of wor.klng‘ . Frlthue their effec.tlven.es.s in working SIS G Rl e ¢ T EREEE
0 e . X identify when and from whom strategies for working independently independently, and taking initiative to do | independently by identifying enablersand | . = . .
- show initiative prompting complete other tasks where . . K L initiative to achieve personal goals and
) help can be sought B —— and taking initiative so where appropriate barriers to achieving goals ETE G ERTES
(7]
. . . ) . e . . . . . . devise strategies and formulate plans to . evaluate, rethink and refine approaches
Become confident identify people and situations | identify situations that feel safe or | undertake and persist with short persist with tasks when faced with . A . assess, adapt and modify personal and
y) . . X e L . assist in the completion of challenging . .. to tasks to take account of unexpected or
. with which they feel a sense of | unsafe, approaching new tasks, within the limits of personal challenges and adapt their approach tasks and the maintenance of personal safety strategies and plans, and revisit difficult situations and safet
resilient and adapta ble familiarity or belonging situations with confidence safety where first attempts are not successful - P tasks with renewed confidence considerations ¥
. . show an awareness for the describe similarities and differences discuss the value of diverse explain how means of communication acknowledge the values, opinions and articulate their personal value system
Appreciate diverse . . acknowledge that people hold in points of view between . ) . differ within and between communities attitudes of different groups within and analyse the effects of actions that
o . feelings, needs and interests ints of i T | d le in thei perspectives and describe a point of d identify th le th lav in helpi ot d to thei - al d limit th
A perspectives f oth many points of view emselves and people in their . hat is diff . hei and identify the role these play in helping | society and compare to their own points repress social power and limit the
o of others o view that is different from their own . . . . . . .
= communities or hindering understanding of others of view expression of diverse views
o - - -
] . . desFrlbe G TGO identify the various communities to identify a community need or problem analyse .p‘?fSF’"?' and SO.CIal (RN plan, implement and evaluate ways of
A o A respond to the feelings, needs | describe ways they can help at their homes, classrooms and local X X . responsibilities in planning and o L. R
3 Contribute to civil SOCIety and interests of others home and school communities, and how others care el s o e v ey B0 GETE G WS e G T 2 implementing ways of contributing to coflon i o e sodtsiny it et
W - do to make a difference address it ’ g ay = national regional and global levels
] for and assist them their communities
(=} . ) identify ways to care for others, desf:lilbe fact?rs th?t c?nmbf‘te to. identify the differences between positive | identify indicators of possible problems in IR EY (O [BETS EREE
» Understand relationships Epltel ekl e p 8 including ways of making and PO e EiETslfes, Tndlie g eific o and negative relationships and ways of relationships in a range of social and work B (PR, (Ed el 2l e
p and group experiences X < . i J people at school and in their g o E X . . < adults, and identify the skills needed to
keeping friends X managing these related situations X R .
community manage different types of relationships
identify positive ways to initiate, :Er:::itfglecisn?r:tj\:\?g:tail)ir;iiIIs to identify communication skills that identify and explain factors that influence | analyse enablers of and barriers to formulate plans for effective
Communicate effectively join and interrupt conversations resnond anbropriately to adults and enhance relationships for particular effective communication in a variety of effective verbal, nonverbal and digital communication (verbal, nonverbal,
with adults and peers peeprs pprop v groups and purposes situations communication digital) to complete complex tasks
. . . . assess the extent to which individual roles crlthue: their ablhtY tohdev.lse and enact
. . . . . . . describe characteristics of cooperative | contribute to groups and teams, s strategies for working in diverse teams,
a share experiences of cooperation | identify cooperative behaviours in a X R . . L X and responsibilities enhance group . . L
Work collaboratlvely in play and aroun activities range of aroun activities behaviour and identify evidence of suggesting improvements in methods cohesion and the achievement of personal drawing on the skills and contributions of
‘E play group g group these in group activities used for group investigations and projects Lo P team members to complete complex
o and group objectives
£ tasks
g’,, . . . . practise individual and group . . . . . - assess the extent to which individual roles cnthue. their ablhtY tO.dEV.ISE and enact
© identify options when making " L2 contribute to and predict the identify factors that influence decision o strategies for working in diverse teams,
c o L . decision making in situations such as R . ) and responsibilities enhance group . . P
Make decisions decisions to meet their needs and X L consequences of group decisions in a making and consider the usefulness of . . drawing on the skills and contributions of
© class meetings and when working in o ) . ) . cohesion and the achievement of personal
£ the needs of others ) range of situations these in making their own decisions s team members to complete complex
= pairs and small groups and group objectives e
©
‘S . . ) . L . . . . . . . . . . generate, apply and evaluate strategies
8 Negotlate and resolve listen t? others’ ideas, and practise solving 5|.m.p|e interpersonal |dent|fY a range of Fonfhct .re'solutlon |dent!fy ca.uses and effech of cor1f||ct, and asses.s the appr.oprlatenes.s of various e s
. recognise that others may see problems, recognising there are strategies to negotiate positive practise different strategies to diffuse or conflict resolution strategies in a range of -
conflict i i : Ao o . . : . negotiation to prevent and resolve
things differently from them many ways to solve conflict outcomes to problems resolve conflict situations social and work-related situations . .
interpersonal problems and conflicts
plan school and community projects, ) .
identify ways to take responsibility | . . . discuss the concept of leadershipand | . .. . L applying effective problem-solving and proposg, implement and m°”'.t°'f .
Develop leadership skills for familiar tasks at home and discuss ways in which they can take o A initiate or help to organise group activities AT e s £ G s strategies to address needs prioritised at
P p responsibility for their own actions . . that address a common need R ! X local, national, regional and global levels,
school appropriate to adopt this role most of available resources to achieve . .
el and communicate these widely




Understanding ethical concepts

and issues

Ethical understanding continuum

/ Organising elements

Recognise
ethical concepts

Level 1
At the end of Foundation
Year students:

identify ethical concepts
arising in familiar contexts,
such as good and bad
behaviours

Level 2
At the end of Year 2
students:

describe ethical concepts,
such as right and wrong,
honesty, fairness and
tolerance

Level 3
At the end of Year 4
students:

identify ethical concepts, such
as equality, respect and
connectedness, and describe
some of their attributes

Level 4
At the end of Year 6,
students:

examine and explain ethical
concepts such as truth and
justice that contribute to the
achievement of a particular
outcome
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Level 5
At the end of Year 8,
students:

analyse behaviours that
exemplify the dimensions and
challenges of ethical concepts

Level 6
At the end of Year 10,
students:

critique generalised statements
about ethical concepts

Explore ethical concepts in
context

describe familiar situations
that involve ethical concepts

discuss ethical concepts within
a range of familiar contexts

discuss actions taken in a
range of contexts that include
an ethical dimension

explain what constitutes an
ethically better or worse
outcome and how it might be
accomplished

analyse the ethical dimensions
of beliefs and the need for
action in a range of settings

distinguish between the ethical
and non-ethical dimensions

Reasoning in decision making and actions

Reason and make ethical
decisions

identify examples from stories
and experiences that show
ways people make decisions
about their actions

discuss how people make
decisions about their actions
and offer reasons why
people’s decisions differ

explain reasons for acting in
certain ways, including the
conflict between self-respect
and self-interest in reaching
decisions

explore the reasons behind
there being a variety of ethical
positions on a social issue

analyse inconsistencies in
personal reasoning and
societal ethical decision
making

investigate reasons for clashes
of beliefs in issues of personal,
social and global importance

Consider consequences

identify links between
emotions and behaviours

describe the effects that
personal feelings and
dispositions have on how
people behave

examine the links between
emotions, dispositions and
intended and unintended
consequences of their actions
on others

evaluate the consequences of
actions in familiar and
hypothetical scenarios

investigate scenarios that
highlight ways that personal
dispositions and actions can
affect consequences

analyse the objectivity or
subjectivity behind decision
making where there are many
possible consequences

Reflect on ethical action

identify and describe the
influence of factors such as
wants and needs on people’s
actions

give examples of how
understanding situations can
influence the way people act

consider whether having a
conscience leads to ways of
acting ethically in different
scenarios

articulate a range of ethical
responses to situations in
various social contexts

analyse perceptions of
occurrences and possible
ethical responses in
challenging scenarios

evaluate diverse perceptions
and ethical bases of action in
complex contexts

Exploring values, rights and

responsibilities

Examine values

identify values that are
important to them

discuss some agreed values in
familiar contexts

identify and describe shared
values in familiar and
unfamiliar contexts

examine values accepted and
enacted within various
communities

assess the relevance of beliefs
and the role and application of
values in social practices

analyse and explain the
interplay of values in national
and international forums and
policy making

Explore rights and
responsibilities

share examples of rights and
responsibilities in given
situations

identify their rights and
associated responsibilities and
those of their classmates

investigate children’s rights
and responsibilities at school
and in the local community

monitor consistency between
rights and responsibilities
when interacting face-to-face
or through social media

analyse rights and
responsibilities in relation to
the duties of a responsible
citizen

evaluate the merits of
conflicting rights and
responsibilities in global
contexts

Consider points of view

express their own point of
view and listen to the views of
others

recognise that there may be
many points of view when
probing ethical dilemmas and
identify alternative views

describe different points of
view associated with an
ethical dilemma and give
possible reasons for these
differences

explain a range of possible
interpretations and points of
view when thinking about
ethical dilemmas

draw conclusions from a range
of points of view associated
with challenging ethical
dilemmas

use reasoning skills to prioritise
the relative merits of points of
view about complex ethical
dilemmas




Intercultural understanding continuum

GENERAL CAPABILITIES AUSTRALIAN CURRICULUM

Level 1 Level 4

Intercultural
understanding

Level 2 Level 3 Level 5 Level 6

developin

Recognising culture and

respect

Organising elements

Investigate culture and cultural
identity

At the end of Foundation
Year students:

share ideas about self and
belonging with peers

At the end of Year 2 students:

identify and describe the various
groups to which they belong and
the ways people act and
communicate within them

At the end of Year 4 students:

identify and describe variability
within and across cultural groups

At the end of Year 6,
students:

identify and describe the roles
that culture and language play
in shaping group and national
identities

At the end of Year 8, students:

explain ways that cultural groups
and identities change over time
and in different contexts

At the end of Year 10, students:

analyse how membership of local,
regional, national and international
groups shapes identities including
their own

Explore and compare cultural
knowledge, beliefs and
practices

identify, explore and
compare culturally diverse
activities and objects

describe and compare the way they
live with people in other places or
times

describe and compare a range of
cultural stories, events and
artefacts

describe and compare the
knowledge, beliefs and
practices of various cultural
groups in relation to a specific
time, event or custom

analyse the dynamic nature of
cultural knowledge, beliefs and
practices in a range of personal,
social and historical contexts

critically analyse the complex and
dynamic nature of knowledge, beliefs
and practices in a wide range of
contexts over time

Develop respect for cultural
diversity

discuss ideas about cultural
diversity in local contexts

describe ways that diversity
presents opportunities for new
experiences and understandings

identify and discuss the
significance of a range of cultural
events, artefacts or stories
recognised in the school,
community or nation

discuss opportunities that
cultural diversity offers within
Australia and the Asia-Pacific
region

understand the importance of
maintaining and celebrating
cultural traditions for the
development of personal, group
and national identities

understand the importance of mutual
respect in promoting cultural
exchange and collaboration in an
interconnected world

Interacting and empathising

with others

Communicate
across cultures

recognise that people use
different languages to
communicate

describe how the use of words and
body language in interactions may
have different meanings for various
cultural groups

recognise there are similarities
and differences in the ways
people communicate, both
within and across cultural groups

identify factors that contribute
to understanding in
intercultural communication
and discuss some strategies to
avoid misunderstanding

explore ways that culture shapes
the use of language in a wide
range of contexts

analyse the complex relationship
between language, thought and
context to understand and enhance
communication

Consider and develop multiple
perspectives

express their opinions and
listen to the opinions of
others in given situations

express their own perspectives on
familiar topics and texts, and
identify the perspectives of others

identify and describe shared
perspectives within and across
various cultural groups

explain perspectives that differ
to expand their understanding
of an issue

assess diverse perspectives and
the assumptions on which they
are based

present a balanced view on issues
where conflicting views cannot easily
be resolved

Empathise with others

imagine and describe their
own feelings if they were put
in someone else’s place

imagine and describe the feelings of
others in familiar situations

imagine and describe the
feelings of others in a range of
contexts

imagine and describe the
situations of others in local,
national and global contexts

imagine and describe the
feelings and motivations of
people in challenging situations

recognise the effect that empathising
with others has on their own feelings,
motivations and actions

Reflecting on intercultural experiences and

taking responsibility

Reflect on intercultural
experiences

identify and describe
memorable intercultural
experiences

identify and describe what they
have learnt about others from
intercultural encounters and
culturally diverse texts

identify and describe what they
have learnt about themselves
and others from real, virtual and
vicarious intercultural
experiences

explain what and how they
have learnt from a wide range
of intercultural interactions
and experiences

reflect critically on the
representation of various
cultural groups in texts and the
media and how they respond

reflect critically on the effect of
intercultural experiences on their
own attitudes and beliefs and those
of others

Challenge stereotypes and
prejudices

identify examples of the
acceptance and inclusion of
others in given situations

discuss the effects of acceptance
and inclusion in familiar situations

explain the dangers of making
generalisations about individuals
and groups

explain the impact of
stereotypes and prejudices on
individuals and groups within
Australia

identify and challenge
stereotypes and prejudices in
the representation of group,
national and regional identities

critique the use of stereotypes and
prejudices in texts and issues
concerning specific cultural groups at
national, regional and global levels

Mediate cultural difference

identify similarities and
differences between
themselves and their peers

recognise that cultural differences
may affect understanding between
people

identify ways of reaching
understanding between
culturally diverse groups

discuss ways of reconciling
differing cultural values and
perspectives in addressing
common concerns

identify and address challenging
issues in ways that respect
cultural diversity and the right of
all to be heard

recognise the challenges and benefits
of living and working in a culturally
diverse society and the role that
cultural mediation plays in learning to
live together




